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This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Ingol Community Primary School

	Number of pupils in school 
	204

	Proportion (%) of pupil premium eligible pupils
	55%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2021 2022
2022 2023
2023 2024

	Date this statement was published
	September 2021

	Date on which it will be reviewed
	July  2024

	Statement authorised by
	N Parkinson

	Pupil premium lead
	N Parkinson/J Moss

	Governor / Trustee lead
	S Cartman


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£145,085



	Recovery premium funding allocation this academic year
	£15,500 (approx.)

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	When we make decisions about using Pupil Premium funding it consider the context of the school and the subsequent challenges faced. Research conducted by EEF should then be used to support decisions around the usefulness of different strategies and their value for money.
Common barriers to learning for disadvantaged children, can be less support at home, weak language and communication skills, lack of confidence, more frequent behaviour difficulties and attendance and punctuality issues. There may also be complex family situations that prevent children from flourishing. The challenges are varied and there is no “one size fits all”.
Our ultimate objectives are:
· To narrow the attainment gap between disadvantaged and non-disadvantaged pupils.
· For all disadvantaged pupils in school to make or exceed nationally expected progress rates for disadvantaged pupils nationally
· To increase attendance and punctuality of disadvantaged pupils
· To support our children’s health and wellbeing to enable them to access learning at an appropriate level.

We aim to do this through
· Ensuring that teaching and learning opportunities meet the needs of all the pupils
· Ensuring that appropriate provision is made for pupils who belong to vulnerable groups, this includes ensuring that the needs of socially disadvantaged pupils are adequately assessed and addressed
· When making provision for socially disadvantaged pupils, we recognise that not all pupils who receive free school meals will be socially disadvantaged
· We also recognise that not all pupils who are socially disadvantaged are registered or qualify for free school meals. We reserve the right to allocate the Pupil Premium funding to support any pupil or groups of pupils the school has legitimately identified as being socially disadvantaged. 
· Pupil premium funding will be allocated following a needs analysis which will identify priority classes, groups or individuals. 
Achieving these objectives:
The range of provision the Governors consider making for this group include and would not be inclusive of:
· Ensuring all teaching is good or better thus ensuring that the quality of teaching experienced by all children is of a consistently high standard.
· To allocate a ‘Catch Up’ teacher to targeted year groups – providing class cover to allow the class teacher to deliver timely, targeted interventions.
· 1-1 support. 
· Additional teaching and learning opportunities provided through trained teachers, TA’s or external agencies.
· All our work through the pupil premium will be aimed at accelerating progress, moving children to at least age-related expectations. 
· Pupil premium resources are to be used to target able children on Free School Meals to achieve Age Related Expectations
· Additional learning support.
· Learning mentor role to support the whole family in order to secure positive outcomes.
· Support payment for activities, educational visits and residentials. Ensuring children have first-hand experiences to use in their learning in the classroom. 
· Behaviour support 
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will: 
· ensure disadvantaged pupils are challenged in the work that they’re set 
· act early to intervene at the point need is identified 
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve 




Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments, observations, and discussions with pupils indicate underdeveloped phonics, reading, language skills and vocabulary gaps among many disadvantaged pupils. These are evident from Reception through to KS2 and in general, are more prevalent among our disadvantaged pupils than their peers. 

	2
	Our assessments and observations indicate that the education and wellbeing of many of our disadvantaged pupils have been impacted by partial school closures to a greater extent than for other pupils. These findings are supported by national studies.  
This has resulted in significant knowledge gaps leading to pupils falling further behind age-related expectations in reading, writing and maths.


	3
	Our attendance data over the last 2 years indicates that attendance among disadvantaged pupils has been between 7-10% lower than for non-disadvantaged pupils. 
10% of disadvantaged pupils have been ‘persistently absent’ compared to 5% of their peers during that period. Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils’ progress. 



[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria
	24 Outcomes

	Improved reading attainment among disadvantaged pupils.  
	KS2 reading outcomes in 2024/25 show that more than 60% of disadvantaged pupils met the expected standard. 
	56% 10/18 pupils with PP achieved the national standard in reading, writing and maths.
73% of pupils who only had PP as a barrier to learning achieved the national standard or above in reading, writing and maths


	Improved writing attainment among disadvantaged pupils.  
	KS2 writing outcomes in 2024/25 show that more than 60% of disadvantaged pupils met the expected standard. 
	56% 10/18 pupils with PP achieved the national standard in reading, writing and maths.
73% of pupils who only had PP as a barrier to learning achieved the national standard or above in reading, writing and maths


	Improved maths attainment for disadvantaged pupils at the end of KS2.  
	KS2 maths outcomes in 2024/25 show that more than 60% of disadvantaged pupils met the expected standard. 
 
	56% 10/18 pupils with PP achieved the national standard in reading, writing and maths.
73% of pupils who only had PP as a barrier to learning achieved the national standard or above in reading, writing and maths


	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils. 
	Sustained high attendance from 2024/25 demonstrated by: 
· the overall absence rate for all pupils being no more than 4%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced by 50%. 
· the percentage of all pupils who are persistently absent being below 4% and the figure among disadvantaged pupils being no more than 10% lower than their peers. 
	Overall attendance for 23/24 was 93%. School attendance for the same time period was 94.3%


[bookmark: _GoBack]PA across the school was 18%, the difference between P and non PP was 3%. PA number is high as a result of holidays being taken in term time.





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £75,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additonal M4 teacher employed to cover classes across the school in order to release class teachers to deliver targeted, timely intervention.
	EEF (+4)
Small group tuition is defined as one teacher or professional educator working with two to five pupils together in a group. This arrangement enables the teacher to focus exclusively on a small number of learners, usually in a separate classroom or working area. Intensive tuition in small groups is often provided to support lower attaining learners or those who are falling behind, but it can also be used as a more general strategy to ensure effective progress, or to teach challenging topics or skills.
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF 
	1 &2

















	This objective was set for 21/22 and 22/23. 23/24 will look at the additional use of an experience TA to deliver intervention for Y1 phonics, Y2 writing and spelling and Y6 spelling and reading. 

	Additional hours allocated to an established member of staff to deliver phonics and early reading to identified groups in EYFS and Y1
	EEF (+4)
Small group tuition is defined as one teacher or professional educator working with two to five pupils together in a group. This arrangement enables the teacher to focus exclusively on a small number of learners, usually in a separate classroom or working area. Intensive tuition in small groups is often provided to support lower attaining learners or those who are falling behind, but it can also be used as a more general strategy to ensure effective progress, or to teach challenging topics or skills

Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF 
	1&2


	To analyse summative assessment data and identify the children who require catch up and more targeted intervention. Closely monitored by DHT and HT
 Pupil progress meetings termly  
 Regular monitoring of targeted interventions  

	EEF Toolkit guidance: 
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support 
‘These interventions should be targeted at specific pupils using information gathered from assessments and their effectiveness and intensity should be continually monitored. Some pupils may have made quick gains once they returned to school full time, so assessment needs to ongoing, but manageable.’ 

	1 & 2

	Purchase of standardised diagnostic assessments.  
Training for staff to ensure assessments are interpreted and administered correctly. 
Training for staff to ensure assessments are interpreted and administered correctly. 
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction: 
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF 

	1 &2  

	Embedding dialogic activties across the school curriculum. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary.  
We will purchase resources and allocated additional teacher time.
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading: 
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF 
	1 & 2 



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £53,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Learning Mentor appointed to work with vulnerable families and improve parental engagement (toddler group, community events etc, family learning projects etc.)

Welfare officer employed

	EEF (+3)
We define parental engagement as the involvement of parents in supporting their children’s academic learning. It includes: 
· approaches and programmes which aim to develop parental skills such as literacy or IT skills; 
· general approaches which encourage parents to support their children with, for example reading or homework; 
· the involvement of parents in their children’s learning activities; and 
· more intensive programmes for families in crisis.
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/3-wider-strategies  

	1, 3
























	23/24 increased LM’s grade which wasn’t included in first total spend but will be offset from saving related to the change in additional teacher wage. Welfare officer now not carrying out the role but additional hours for site supervisor (mini bus) will mean similar costing as predicted.

	Additional TA employed to deliver sessions on SEL to remove barrier for learning to improve outcomes.
	EEF (+4)
Social and Emotional Learning – interventions which target social and emotional learning seek to improve pupil’s interaction with others and self management of emotions, rather than focusing directly on the academic or cognitive elements of learning.  SEL interventions might focus on the ways in which students work with (and alongside) their peers, teachers, family and community.  These include : specialised programmes which are targeted at students with particular social or emotional needs.
	1

	Nuffield Early Language – introduce and establish small group interventions across KS1 following baseline assessments  
 
Training for all staff in EYFS, teaching assistant who will deliver the intervention and SLT member 
 
Teaching Assistant to deliver the intervention 3 times per week  
 
	Endorsed by EEF Research:  
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention 
 
‘Update (Aug 2020): The Department for Education is currently working with the EEF and other delivery partners to make Nuffield Early Language Intervention (NELI) available to state-funded primary schools at no cost. This will be funded as part of the Government’s £350m allocation to tutoring, through the £1bn Covid-19 ​catch-up’ package announced in June 2020.’ 
 
	 1 & 2
 
 
 



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £20,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Welfare officer employed to make house calls on families not responding to 1st response calls
	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice. The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.  
.  
	3

	As explained above. Welfare officer has retired.

	SCARF purchased to supplement our PSHE provision. This will address mental health and wellbeing and be taught every autumn 1 term. SEL approaches will be embedded in to routine practice.
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers): 
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk) 

	All

	Contingency fund for acute issues. 
 
	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified. 
	All 

	Financial support for extracurricular activities
	Ensuring equal access to residential trips and extra curricular events to enhance learning opportunities and experiences to support T&L outcomes
	All



Total budgeted cost: £144,00
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic year. 
	Our assessments and observations indicated that pupil behaviour, wellbeing and mental health were significantly impacted last year, primarily due to COVID-19-related issues. The impact was particularly acute for disadvantaged pupils. We used pupil premium funding to provide wellbeing support for all pupils, and targeted interventions where required. We are building on that approach with the activities detailed in this plan. 
As evidenced in schools across the country, school closure was most detrimental to our disadvantaged pupils, and they were not able to benefit from our pupil premium funded improvements to teaching and targeted interventions to the degree we had intended. The impact was mitigated by our resolution to maintain a high quality curriculum, including during periods of partial closure, which was aided by use of online resources such as those provided by Oak National Academy.



This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 academic year.
50% of our PP children only have disadvantage as a barrier to learning. Out of these 50 children, 46 of these are at ARE- 96%. The other 50% have additional barriers such as SEN or CP.
Mental health and wellbeing has been a high priority within school so we are now following the My Happy Mind program supported by the NHS. We have a trained Senior Mental Health lead on the staff and a dedicated members of staff within our own, newly established mental health team. This has been set up during the 22/23 academic year and evaluations of impact will be carried out Easter 23.
 This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year.
SCARF scheme being adapted to suit the needs of our learners, this includes and more robust program of study in UKS2 for financial responsibility.
Learning mentor continues to work with vulnerable pupils, supporting them in school and also supporting the families. There are currently 36 children on the vulnerable plan and all are PP.
End of KS2 Results 2024
56% 10/18 pupils with PP achieved the national standard in reading, writing and maths.
73% of pupils who only had PP as a barrier to learning achieved the national standard or above in reading, writing and maths

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Bug Club
	Pearson’s

	Mathletics/Mathseeds
	3P Learning

	Teach your monster to read
	

	My Happy Mind
	NHS


Service pupil premium funding
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	On residential trips and paid coaching sessions.

	What was the impact of that spending on service pupil premium eligible pupils?
	Engagement was high and gaps in learning as a result of lockdown minimal.



Further information 
Additional activity 
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium or recovery premium. That will include:  
· embedding more effective practice around feedback. EEF evidence demonstrates this has significant benefits for pupils, particularly disadvantaged pupils.  
· offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour, attendance, and aspiration. Activities will focus on building life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and supported to participate. 

Planning, implementation, and evaluation 
In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had not had the degree of impact that we had expected. We also commissioned a pupil premium review to get an external perspective.  
· We triangulated evidence from multiple sources of data including assessments, engagement in class book scrutiny, conversations with parents, students and teachers in order to identify the challenges faced by disadvantaged pupils. 
· We used the EEF’s implementation guidance to help us develop our strategy, particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out which activities and approaches are likely to work in our school. We will continue to use it through the implementation of activities.  
· We have put a robust evaluation framework in place for the duration of our three-year approach and will adjust our plan over time to secure better outcomes for pupils. 


5
